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SUMMARY
In the present paper an assessment of the values education concepts, learning styles, teaching process and management is carried out, taking into account a diversity of terminology of these categories. In case of learning styles the “Proximate Development Zone” concept (PDZ) was taken into account, based on the diagnosis. Regarding the teaching process, in order to strengthen values ​​and attitudes the group work method as an adequate alternative is shown. That the management process of values education for the integral formation of the student needs alternatives for continuous improvement of the teachers is assumed, concluding that the academic year constitutes the essential cell of this process. An educational strategy is conceived, whose guiding document must have the comprehensive diagnosis, the management of the methodological work, the educational project and the management of communication actions.
1. ROLE OF THE UNIVERSITY TEACHER IN THE STUDENTS TRAINING PROCESS
The training of comprehensive professionals can be achieved in a training process led by teachers with vast academic experience. An alternative is the articulation of education in values, learning styles and the teaching process in order to achieve this objetive, so that it is possible to obtain the desired professional competence. Thus, the teaching methods to be used in each class by the subject teacher must be in correspondence with the learning styles of their students, identified through a fine diagnosis.
In this regard Ackerman (1990) analyzes the significant differences between Piaget and Papert, respect that the theory of stages developed by Piaget is based on trying to establish common elements in the development of thought, while Papert gives greater importance to the differences than the similarities in the ways of thinking of the subjects. This point of view provides a frame of reference to study the formation of ideas and their transformation when they are expressed in different media and when they are modified in particular contexts. In this way, Obaya (2003) considers that Papert diverts attention from the study of the stages of development towards the study of the individual or of learning styles, related to different cultures.
This problem requires special attention because the constant changes that occur in society due to the vertiginous scientific-technical development in contemporary times. It is there where the teacher will assume his role as a catalyst for the culture that has preceded him, showing the degree of updating in his specialty and his preparation in general culture, to be at the height of current circumstances.
In any career the teacher must offer methodological tools to solve the problems of the profession. The use of companies or laboratories, simulated and virtual, constitutes a challenge in the teaching-learning process, provides the development of creativity and logical thinking in accordance with their experiences and in harmony with a values education. A directed work of selection of desirable qualities that must be stimulated for the integral cultivation of the student's personality is neccesary, through instructive activities programmed by the teacher (Jaime-Mirabal and Ladino-Luna, 2018).

2. THE EDUCATION AND VALUES EDUCATION CATEGORY, ITS IMPLICATION IN HIGHER EDUCATION 
Talking about the Education category leads to an analysis from different points of view and dimensions. The delimitation of the teacher's tasks is closely related to the extension given to the concept: educating implies leaving the teaching-learning process, extending its influence to other contexts and levels of participation. A narrower concept will reduce the teacher's work to the school and to the transmission of pre-elaborated content and norms (Blanco, 2001)
It is pertinent to take into account the opinion of Pérez, et al. (2012), who point out that:
Education not only takes into account the ideological context, which serves to organize and program to maximum the social qualities of the personality (...), but another large block of economic contexts, in which the economic base plays a fundamental role, includes: forms of production and ways of life, the link with economic inequalities and living conditions and social problems (pp. 36-37).
Thus the management of values ​​education must consider the conditions of context.
According to Buenavilla (2012), the training process is conceived as integrating all educational influences, and they “act as a process of cooperation and social communication. (…) mediated by the context (…)” (p. 36). This author recognizes the exemplary nature of the teacher and the training model based on their personal qualities as essential, becoming the main management instrument.
Based on these criteria, it can be considered that there are coinciding points in the concepts of Education, when conceiving it as an integrating process of all the educational influences aimed at the formation of the integral personality of the student, in close connection between the instructive and the educational, from both a curricular and extracurricular perspective in the training process in higher education.
On the other hand, Chacón (2002) associates values education ​​to the term pedagogical work, which he defines as an interactive and intersubjective process of direct interpersonal relationships, which cannot be replaced by technology. Báxter (2002) identifies it as a pedagogical action, where actions and operations are directed to integral education. Báxter (2007) conceives it as a pedagogical work in order to form, transform and educate the student's personality. This is the central idea of ​​this theory.
Note how values education thus understood seeks the integral formation of the student, which needs to be consciously managed. A look at the bibliography on this aspect allows us to recognize the terminological dispersion, while is assumed as pedagogic performance, pedagogic work, pedagogic labor, educational work, and educational labor, which sows points of agreement (Jaime, 2014).
2.1. Learning style

When addressing the learning style category, it is important to highlight one of the problems addressed by (Freudenthal, 2001): how do people learn? He proposes to address the learning process problem by schematization, identifying the learning style through observation and reducing the diagnosis of students to the use of a single instrument. But in that way it is not possible to obtain an accurate characterization. However, it emphasizes an essential issue related to learning together, which makes it possible to promote values ​​such as cooperation, vital to learn to live together in society. Returning to this idea, it is possible to consider that a good way of acquiring knowledge is through the use of logical schemes, including solutions of practical exercises integrating content, applying the "group work" teaching method. That is, considering that any discipline can be taught within specific contexts.
It is necessary to point out the historical-cultural theory of Vygotsky (1987), in his concept of "Proximate Development Zone" (PDZ), defined as the distance between the real level of development determined by the ability to independently solve a problem and the level development potential determined through problem solving, under adult guidance, or in collaboration with a more capable partner. The emphasis in this definition is to recognize the personal characteristics of the students (their level of development), to offer adequate levels of help in their training, according to their educational needs.

The essence of this theory starts from the diagnosis, so that the participants (teachers and students) assume their role during the process of values education. The attitude and skills of the teacher are also important, when organizing and planning the individualized learning tasks to be developed, promoting a pleasant work environment. "The most appropriate didactic proposals would be those based on research activities, design and development of individual projects and, above all, group / collaborative" (Serrano, et al., 2014).

Another contribution to consider is the verbal mediators (Vygotsky, 1995). Through communication, students acquire knowledge, attitudes, convictions, norms of conduct, and the culture that society has developed is transmitted, transferred from different contexts. In this regard, Obaya (2003) considers the concept of “learning by doing”, respecting the interests and motives of each student.

These points of view find the realization of a management process transcendental, starting from determining the personality traits and the potentialities of the students to project a values education, where strategies and actions of orientation and intervention towards the professional are drawn, promoting their development and mode of action according to the rules of conduct, interests and motives for their better insertion in society. The historical-cultural approach supports the management of values education ​​in Cuban higher education, from which it is assumed that teaching is a process that promotes development. This approach is recognized as the theoretical-methodological foundation of the Cuban school.

2.2. Teaching process

In the training process, multiple problems are manifested, since the relationships between teaching and learning do not constitute a simple "offer" and "take" (Klingberg, 1972). There are multiple tensions that complicate the work of direction by the teacher, and the learning activity of the student, but, at the same time, they constitute the basic premise for the movement towards a higher plane of the teaching-learning process. This process is characterized by the constant interaction of three components: the teaching subject (subject content), the teaching action (the teacher's process as mediator of the teaching subject) and the learning action (the process of appropriation of the subject matter of teaching by the student).
Ayala (2001) has noted that knowledge can be conceptual (learning facts, theories and principles), procedural (referring to the set of ordered actions-skills, strategies and techniques-oriented towards achieving a goal) and attitudinal (formation of values ​​or certain norms for action). Thus, it is considered important to take into account these points in the management process of values education, whose motivational goals favor group coexistence, solidarity, respect, effort, among others (Abella, Casado and Lezcano, 2017).
On the other hand, some authors focus their attention on the analysis of the teaching or education process (Authors' Collective, 1984; Danilov and Skatkin, 1980; Talízina, 1988). In addition, there are various ways of designating the action of teaching and educating: as a teaching-educational process and / or teaching-learning process (Klingberg, 1972; Álvarez de Zayas, 1998; Castellanos, et al., 2000; Freudenthal, 2001); as a pedagogical process (Sierra, 2008); as a developer teaching-learning process (Castellanos, et al., 2000; Rico, et al., 2008; Silvestre and Zilberstein, 2002). But there is consensus when considering the management of values ​​education as an integrative process to form the student's personality.
Those, we agree that the problems of development of students' potentialities, formation of their ideological convictions, independence of thought, temperance of spirit and the ability to oppose harmful influences, are not yet sufficiently resolved, in such a way that this relaxation of moral values ​​has contributed to numerous ethical conflicts in today's society (Amuthavalli and Sridevi, 2014). The cause could be that educational institutions do not take full advantage of the possibilities available to them to educate in the spirit of morality, optimal behavior and a conscious attitude towards study and work. Teaching must always be based on the common sense of the students, cultivating them and freeing them from prejudices and misunderstandings.
Another interesting criterion is that expressed by Papert and Harel (1991). They argue that the computer is perceived as an educational innovation, and the use of better teaching methods and means should not be sought only, but also to conceive activities for students that arouse their interest, motivate and stimulate them in a creative way. These observations emphasize the interrelation that must exist between the non-personal components (content-method-medium) of the process.
In case of the assisted or distance learning process, study programs with the help of computers or other digital devices constitute a support instrument for the teacher, however, their use has limitations, since it is impossible to analyze the wrong answers jointly, between teachers and students; it does not facilitate interaction between students, therefore it is difficult to educate in values. An interesting example is a system developed at the Universidad Autónoma Metropolitana (campus Azcapotzalco, Mexico), where help is offered to students with difficulties in the face-to-face teaching-learning process, so that they learn at their own pace (SAI-DCBI, UAM-A).
It is indisputable that computers should be an ally of the teacher, to facilitate learning, achieve motivation towards the contents of the programs, stimulate autonomy, creativity of students and allow the updating of both teachers and students (Obaya, 2003), but one must also think about how to educate in values ​​through their use.
Many authors consider that there has been a change in values ​​in Western societies (Amuthavalli and Sridevi, 2014; Pajaziti, 2014; Kumar, 2015), focused mainly on ethical and moral aspects than on intellectual aspects (Sharma, 2014). In the same way, other authors consider that the paranoia of science and technology, instead of helping in the progress of humanity, have become a social force of control of the masses, instigating the disappearance of the old ethical and prosocial values ​​that guaranteed the well-being of the group (Garg, 2014; Sharma, 2014; Dong and Yi, 2015).
It is considered that people who have learned to learn, adapt and change, who admit that there is no complete knowledge, that there is always a way to expand it, can have the certainty and confidence to make knowledge their own. Open and flexible teachers are needed, committed to the processes of change, capable of transmitting concepts and values ​​from the past, accepting the innovations of the present in preparation for the future. The need for dialogue, shared responsibility and broad communication is conceived as essential requirements for the use of the group work method, between teachers, between teachers and students, and among the students themselves, to achieve a comprehensive training. These ideas constitute an essential support for the management of education in values, seeking to overcome the obstacles that are currently faced in the economic field and the moral values ​​of the society to which it aspires to contribute.
This diversity of criteria has coinciding points in terms of an integrating process of educational influences aimed at the formation of the student's personality, in close unity of the instructive with the educational, both curricular and extracurricular in higher education. Taking into account the evaluations carried out around the categories values education, learning style and teaching process, it is recognized that they have a theoretical and methodological implication when addressing them. They have been analyzed from the point of view of traditional teaching (teacher-centered), to contemporary ideas (student-centered learning).
3. MANAGEMENT AS A PROCESS OF CONSCIOUS INFLUENCE IN VALUES EDUCATION
The term management comes from the Latin gestio: “action of managing”. Thus, management becomes direction. It is also associated with management, conduction, among others. The analysis of this term in higher education presupposes recognizing what is understood by management, which leads to a brief analysis of its origin and implications, since a general sense in order to particularize it in the educational context.
Peter Drucker is considered the "father" of management theory. Since the 40s, he developed it by integrating a triple concept of this term. He criticizes previous management practices, proposing to abandon the idea that there is an ideal model and that it applies only to companies (Drucker, 1954). Several authors have approached the term as "direction or management", some focusing on defining direction (Authors' Collective, 1984; Muguercia, et al., 1982; Bringas, 1999; Murcia, 2001). Others call it pedagogical management and direction of the pedagogical process (Alarcón and Sánchez, 1999; Sierra, 2008).
Management in educational institutions starts from general theoretical assumptions that are particularized in higher education, depending on the training of professionals. Thus, Freudenthal (2001) assumes that educational problems are solved by considering a long process, the learning process, perhaps achieved through a strategy of change. By answering how to design educational development for a strategy of change, he points out two extremes: the most conservative (the textbooks) and the most progressive (the preparation of teachers). He assumes essential the preparation of the teacher.
In this study, from the meaning and use of management, had been evidence some confusion and controversy without reaching a general consensus, because some authors highlight the differences between administering, managing and directing. The way to define it depends on the administrative trends and each of their representatives.
In the case of educational institutions, it is seen as a set of basic directive operations, common to any organization including planning, organization, execution and control with an essential implication, which is particularized in higher education. It has elements of an administrative nature, which is essentially management. Values Education, from this point of view, must be supported by methodological work as a way of managing didactics and preparing teachers. The management process of values education ​​requires alternatives for its better conception. It assumes a comprehensive system of improvement that must include the components that a teacher must master: their political-ideological, scientific-technical, pedagogical, economic, sociological, and management skills.
In the Cuban context, overcoming is considered a necessary condition for the management of this process, but the management of values education ​​in the academic year is not guaranteed in its entirety to achieve greater efficiency in the entire the training process in higher education, leading to the model of the professional that society needs to form. One way that has contributed to the preparation of university professors is the methodological work. Well to educate in values ​​a good didactics is required, which leads the student to develop and adopt a reflective, cooperative and participatory attitude; therefore, the selection of appropriate techniques by the teacher must start from the characteristics of the students to promote the achievement of significant learning and constant motivation (Del Salto, 2015).
One of the shortcomings presented by teachers at all educational levels, regarding the values education, is the "how to do it". It is that way of finding the appropriate strategy - and that didactically a fruitful response is obtained - aspect that must begin to be rich to facilitate that necessary education (Acosta de Valera, Páez and Vizcaya, 2015).
4. ACADEMIC YEAR, ESSENTIAL CELL OF THE VALUES EDUCATION MANAGEMENT PROCESS
The previous analysis shows that in the academic year there is a close dialectical relationship between the members of the pedagogical group, extrapolating to relationships of coordination, juxtaposition, cooperation, subordination, communication, regarding the management of education in values, each one with a delimited assignment in accordance with their role and functions, responding to the objectives of the professional model.
By recognizing the academic year as the essential cell of the management process of values education, it is made explicit in this structural level being considered as a primary action based teaching to achieve success in the integral formation of students. Among the shortcomings of this process, the need to prepare the university professor is identified, in order to articulate the actions in the educational project in a conscious and personalized way, given the lack of a well-founded educational strategy, which indicated that the results would not be achieved desired in the training of students. The educational strategy at this level constitutes a guiding document, which is expected to contain as a starting point the comprehensive diagnosis of students, teachers and the process. It includes the management of methodological work, the educational project with its dimensions or spheres of influence (curricular, extensionist and socio-political) and the management of communication actions.
From the previous discussion, it is necessary to emphasize the methodological work plan of the academic year, as one of the preparatory actions of the university professor to manage education in values. Conceiving this plan requires the fundamentals of the main methodological problems to be treated, based on the diagnosis and the priority lines, the main methodological objectives (according to planning, organization, execution and control), the methodological activities to be developed (with methodological meetings, methodological classes, open classes and workshops), appointment of managers, planning of compliance dates and the control plan for the teaching-learning process.
Figure 1. Management of education in values ​​in the academic year
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